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ABSTRACT In this study, the expectations and ideas of the students of the Educational Administration, Supervision,
Planning and Economics Graduate Program without Thesis are determined. The study group of the research
consists of 34 educators who completed the course section of the Program in the 2013-2014 academic year. In
order to get data, two open-ended questions were asked: What were your expectations before applying to the
program? What are your ideas about the fulfillment of your expectations after completing the course section of the
program? The data was analyzed using a qualitative technique. The results indicate that the students of the program
have various expectations, which are categorized as organizational expectations and individual expectations.
Results show that administrators and teachers have both common and different expectations. The individual
expectations of both administrators and teachers are fulfilled. On the other hand, some of their organizational

expectations are not fulfilled.

INTRODUCTION

A country’s development and its ability to
grow into a modern society and compete with
others depend on its qualified human resources.
Qualified human resources can be ensured only
through qualified education. In an open-society
system, education institutions are expected to
grow qualified individuals since they affect the
social life and order directly by their outcomes.
Accordingly, the Turkish education system tries
to grow qualified individuals through its orga-
nized structure.

The Turkish education system is construct-
ed on a basic structure as formal and non-formal
education. Formal education in Turkey includes:
(1) pre-primary education, (2) primary education,
(3) secondary education, and (4) higher educa-
tion (CoHE 2014; Kiral 2015: 92-95). On the other
hand, non-formal education includes all the edu-
cational activities organized with or without for-
mal education (Oguz 2015: 66). In pre-school ed-
ucation, the Turkish education system generally
aims to develop children physically, cognitively,
emotionally and teaches them to speak Turkish
fluently and correctly. In primary education, it
aims to provide students with basic knowledge,
skills, behaviors and habits in order to create

common citizens. In secondary education, it aims
to qualify students for work life and prerequi-
sites for higher education. Moreover, in higher
education it aims to equip students with neces-
sary qualifications for a specific job and develop
researching, questioning and producing skills.
Consequently, teaching of knowledge is the
basic function of primary and secondary educa-
tion, on the other hand, production and dissemi-
nation of knowledge is the prior and main func-
tion of higher education (Erdem 2006, 2013). High-
er education plays a role in training qualified
manpower, which is the impulse of the develop-
ment of country and scientists and researchers
who are responsible for the production and dis-
semination of knowledge. Higher education tries
to provide all these functions through associate
degree programs, undergraduate and graduate
programs. Evidently, the final step of the educa-
tion system is a graduate program, which is re-
sponsible for the development of highly guali-
fied manpower, and also scientists and research-
ers that are the source of production and dis-
semination of knowledge (Saglam 2007). In uni-
versities, graduate education is organized as an
education level of an organization, which has a
seperate administrative structure. Fundamental-
ly, higher education can be regarded as a world-
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wide application. On the other hand, it is not a
unique global system, but more complex than it.
Higher education is the combination of network
of different ideas, information and resources
(Marginson 2006).

According to the 2547-Higher Education Law
of Turkey, higher education consists of masters,
doctorate, speciality in medicine, and competence
in art education programs. Master’s program is a
part of higher education, which aims to provide
education training and results of a research on
the basis of any undergraduate program. On the
other hand, doctorate program is a higher edu-
cation program that aims to provide the results
of an original research, which can be based on
either a six term undergraduate program or at least
four semesters of a master’s program or special-
ist degree (regulated by Ministry of Health and
Social Aids) gained in any labratory branch by
graduates of pharmacy or science faculties (Kar-
akutuk 2001). In universities and faculties, the
responsibility to provide graduate education and
training, make scientific research and practice in
similar and related science branches belongs to
institutes, which are in the Higher Education
Council. By this way, Social Sciences, Medical
Sciences, Applied Sciences and Educational Sci-
ences Institutions are constructed in universi-
ties in order to provide graduate education in
departments, which are already providing under-
graduate education. The aim of graduate pro-
grams, especially the doctorate programs, is to
provide necessary knowledge, skills and atti-
tudes for being able to make independent re-
search, analyze and interpret scientific events
with a wide and deep perspective, determine
steps to reach new synthesis and adopt new tech-
nologies (Tosun 1997: 7-8; cited in Saglam 2007:
9). Accordingly, higher education must provide
independent learning skills to individuals (Gow
and Kember 1990: 307). So, at the end of gradu-
ate education, the individuals are expected to be
en expert or specialist in the related science area.
Thus, this is the last phase of education as for-
mation. Moreover, researches show that knowl-
edge specialization and differentiation will con-
tinue to increase (Muller 2015), hence graduate
education is an important phase for the new age.

Master’s programs are divided into two, those
with a thesis and those without thesis. Master’s
programs without thesis can be completed in one
year after succesfully completing necessary
courses and submitting a final project. On the
other hand, in master’s programs with thesis, the
first year the courses are held and during the
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second year, the thesis is prepared. It can be
claimed that generally the ones who want to be
an academician prefer master’s programs with
thesis, however the ones who work in any other
field and want to complete master’s program in
an easier way prefer master’s programs without
a thesis. Moreover, one of the reasons for the
preferability of master’s programs without the-
sis can be the timing of courses. The courses are
given in evening education and it is ideal for the
ones who work. Also, there is no prerequisite for
foreign language. Master’s programs vary ac-
cording to the related field. Generally, educators
(teachers, principals and so on) study the Edu-
cational Administration, Supervision, Planning
and Economics Master’s Program, which is the
subject of current research. Graduates of this
master’s program have a relative advantage in
appoinment as administrators and supervisors
by the Ministry of National Education. Hence,
many educators complete the Educational Ad-
ministration, Supervision, Planning and Econom-
ics Master’s Program without Thesis either by
distance education or evening education in pri-
vate or public universities. In this research, it is
aimed to determine the expectations of adminis-
trators and teachers studying in and about to
complete the Educational Administration, Super-
vision, Planning and Economics Master’s Pro-
gram without Thesis and their opinions regard-
ing the satisfaction of their expectations. Today,
the competition shows itself to be increasing in
many areas including education. Hence, in order
to supply this education demand and at the same
time provide qualified manpower it is necessary
to the analyze expectations and needs of the ones
who demand education and take precautions
accordingly, which is one of the basic responsi-
bilities of education providers. In accordance
with this purpose, the following research ques-
tions are answered.

1. What were the expectations of the partici-
pants before applying to the master’s pro-
gram without thesis?

2. What are the opininons of the participants
about the fullfillment of their expectations
after starting the master’s program without
thesis?

METHODOLOGY

The research design is a descriptive survey
model since it tries to determine the current state
of the problem. Descriptive survey studies are
used frequently in social sciences and try to de-
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scribe facts or events by collecting the opinions
of individuals with respect to that fact or event
(Lodico etal. 2006: 157; Scott and Morrison 2007:
232). Moreover, the validity of a survey research
is high (Karakaya 2011: 60). In research, conve-
nience sampling and criterion sampling are used
asasampling method (Yildirim and Simsek 2006).
The study group of the research includes the
educators who studied Educational Administra-
tion, Supervision, Planning and Economics Mas-
ter’s Program without Thesis in the Faculty of
Education in Adnan Menderes University in the
2012-2013 academic year. 34 educators partici-
pated to the study voluntarily. Four questions,
referring to the participants’democraphic infor-
mation and two open-ended questions were
asked. For the content validity of the questions,
two field experts were consulted. The data was
analyzed using the qualitative (content analy-
sis) technique. Since mass descriptive data is
gathered in qualitative researchs, first of all the
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data was organized and coded. Then the main
themes and sub-themes were gathered from cod-
ed data. Each sub-theme under the main theme
was considered, as the expectations of educa-
tors and the ideas regarding the satisfaction of
those expectations were determined. The data
was analyzed by two researchers and the reli-
ability of the study was calculated using the for-
mula: [Number of agreements / (Total number of
agreements + number of disagreements)] (Miles
and Huberman 1994: 64). The reliability of the
study was determined as eighty-nine percent
and it was accepted as a significant level of reli-
ability for this research.

RESULTS

The demographic characteristics of the partici-
pants studying the Educational Administration,
Supervision, Planning and Economics Master’s
Program without Thesis are summarized in Table 1.

Table 1: Demographic characteristics of participants

Code Age Service year” Duty Gender
Al 43 13 Vice Provincial Director of National Education M
A2 45 18 District Director of National Education M
A3 48 13 Principal M
A4 43 13 Principal M
A5 45 10 Principal M
A6 33 5 Principal W
A7 39 15 Principal M
A8 41 11 Principal M
A9 51 14 Principal M
Al10 40 1 Principal M
All 45 14 Principal M
Al12 39 7 Principal M
Al13 30 2 Principal M
Al4 37 5 Vice principal M
Al5 43 3 Vice principal M
Al6 30 5 Vice principal M
Al7 39 6 Vice principal M
Al8 40 9 Vice principal M
A19 36 8 Vice principal M
A20 42 13 Vice principal M
A21 37 5 Vice principal M
A22 30 5 Vice principal W
A23 35 5 Vice principal M
A24 25 3 Teacher (substitute administrator) M
A25 40 13 Teacher w
A26 37 12 Teacher W
A27 40 11 Teacher w
A28 26 2 Teacher W
A29 37 12 Teacher M
A30 35 8 Teacher M
A3l 36 11 Teacher M
A32 33 6 Teacher M
A33 31 5 Teacher M
A34 38 13 Teacher M

“For administrators, service year in administration and for teachers service year in teachership is considered.
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When Table 1 is examined it is seen that one
of the participants is a Vice Provincial Director of
National Education, one of them is the District
Director of National Education, 11 of the partici-
pants are principals, 10 of them are vice princi-
pals, one of them is teacher with an administra-
tive duty and 10 of them are teachers. The age
range of administrators is 25-51 years and their
service years are between 2 and 18. The teach-
ers’ age range is 26-40 years and their service
years are between 2 and 15. Moreover, it can be
concluded that most of the participants are male
and the number of administrators is higher than
number of teachers.

The expectations of administrators and
teachers are orgnized under two themes, namely,
organizational expectations and individual expec-
tations. While organizational expectations are
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structured under three sub-themes, namely, ad-
ministrative, academic and career expectations,
individual expectations are structured under two
sub-themes as socio-cultural and development-
learning expectations. The administrators’ and
teachers’ individual expectations are demonstrat-
ed in Table 2 and organizational expectations are
summarized in Table 3. In each table, the admin-
istrators’ and teachers’ expectations are given in
seperate columns.

As itisseen in Table 2, while administrators
express 13 expectations related to development
and learning, teachers emphasize nine expecta-
tions and seven of these expectations are com-
mon between administrators and teachers. More-
over, administrators express four and teachers
express two expectations as socio-cultural ex-
pectations and those two expectations are com-

Table 2: Administrators and teachers individual expectations and frequencies

Main themes  Sub themes Number/Administrators’ f Number/Administrators’ f
expectation expressions expectation expressions
Individual Development-  1-Increasing personal 24 1-Increasing personal development 10

Expectations  Learning

Expectations

development

research or subject
scientifically

3- Improving undergraduate 9

gainings

4- Looking from different 22
perspective to the facts and

events

2-Learning how to prepare 15

2-Learning how to prepare research 7
or subject scientifically

3- Improving undergraduate 6
gainings
4- Looking from different 5

perspective to the facts and events

Socio- cultural
Expectations

5- Increasing self-esteem 16
and self actualization

6- Increasing the level 13
of knowledge

5- Increasing self-esteem and self 8

actualization

6- Increasing the level of knowledge 7

7- Getting masters degree 19 7- Getting masters degree 9
8- Learning about how to 5 8- Learning new knowladge related 6
make a scientific to education
presentations
9- Adopting to the 6 9- Rainforcing reading habits by a 4
innovations higher order education
10- Learning how to 8
discuss in a scientific
frame
11- Producing original 3
ideas
12- Expressing ideas 7
consciously
13-Showing 2
academic sufficiency
1-Interacting socially 5 1-Interacting socially 3
2-Accesing to social 2 2-Accesing to social activities 1
activities

3-Understanding the world 1
and the Turkey

4-Social reflections 3
(prestige, other peoples
views)
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Table 3: Administrators and teachers organizational expectations and frequencies

Main themes Sub themes

Number/Administrators’ f
expectation expressions

Number/Administrators’ f
expectation expressions

Organizational Administrative
Expectations  Expectations

Academic
Expectations

Career
Expectations

1-Increasing professional 24
development
2-Reflecting the gained 15

knowledge to institutions

3-Gaining experience in the 7
field of school management

4-Managing the school as 21
being educated in educational
administration program

5-Specialising in school 19
management and acting
this role scientifically

6-Being more beneficial for 12
students, teachers and parents

7-Being an effective and 4
efficient administrator

8-Understanding academic 6
environment and coorporating
with them

9-Learning how to act in 5
positive or negative events
in administration

10-Analysing deficiencies of 11
practice in field an eliminating
them

11-Combining theory and 14
practice

1- Discussing the regulations 8
of education

2- Learning about academic 15
and scientific works

3- Learning different 11
perspectives of education
4-Learning the theories 13

of educational administration

5-Learning about educational 10
administration and closing
deficits.

6-Learning new methods 9
and strategies of the field
7-Being able to conduct 6

scientific publications in
management field and
presenting them

8-Being informed about 7
the changes in curriculum

9-Following the publications 8
of the field consciously

10-Questioning the education 9
with a critical manner

1-Getting diploma by 5
easier way

2-Occupationlacarreer and 13
possibility of promote

3- Being one step forward 11
than the other colleguages

4- 1t is a part of my career 9
plan

5- Being an administrator in 1
an urban school

6- Being advantaged in
administrator appointments 2

1-Increasing professional 10
development

2-Reflecting the gained knowledge 2
to institutions

3-Learning the theoretical basis 3
of the problems faced in schools
and generating solutions

4-Being together with the 2
experienced ones

w

1- Discussing the regulations of
education

2- Learning about academic and 3
scientific works

3- Getting information about 6
educational administration

4- Learning the perspectives of 2
administratora about education

1- Getting diploma by easier way

2-Occupation and carreer and possibility
of promotion

3- Being one step forward than the
other colleguages

4- 1t is a part of my career plan

o A~ W A~N

5- It will be compulsory for the
selection and appoinment of
administrators in the future
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mon between both of them. Administrators and
teachers state the expectation “increasing per-
sonal development” with highest frequency.
While administrators state the expectation
“showing academic sufficiency” with lowest fre-
quency, teachers state, “reinforcing reading
habits by a higher order education” with low-
est frequency. When the theme is socio-cultural
expectations, both administrators and teachers
expect “interacting socially” most frequently.
Also, administrators expect “understanding the
world and Turkey’” and teachers expect “access-
ing to social activities” least frequently.

Administrators (n=24) and teachers (n=10)
state that all their expectations are fulfilled ex-
cept joining social activities. Following sentenc-
es are direct quotations of the participants’ ex-
pressions reflecting their expectations and their
opinions regarding the satisfaction of those
expectations.

“l was expecting it to improve my personal
development. | had to read so many books
throughout the program. Especially the criti-
cal pedagogy course was so effective in my de-
velopment.” A6

“l was expecting to develop myself. I think
this education developed me as much as possi-
ble. I had to read many books that I have never
read that much before.” A33

“l want to see that | am sufficient academi-
cally. I am going to certify it after | complete
this program.” A22

“I love reading and | would like to combine
it with a higher order education. With this pro-
gram, | both, read a lot and will have a diplo-
ma.” A26

“l hoped to interact socially with people in
adifferent environment after so many years. Our
friend group was so good. | had perfect times.
Although the courses were a little bit challeng-
ing, everything was fine and good.” A9

“l expected to understand the world and
Turkey better. | learned to observe and criticize
the events occuring in the world and Turkey
with a wider perspective.” A8

““| was expecting that there would be social
activities. There would not many attempts in
the social activities dimension. There would be
social activities and it would help us socialize
better.”” A31

Table 3 indicates that administrators state 11
expectations and teachers state four expectations
regarding their administrative expectations and
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two of these expectations are common between
administrators and teachers. Moreover, it is seen
that administrators state 10 expectations and
teachers state four expectations regarding their
academic expectations and two of them are com-
mon between administrators and teachers. Also,
administrators express six expectations and
teachers express five expectations regarding their
career expectations and four of them are com-
mon between participants. Administrators and
teachers state the expectation ““increasing pro-
fessional development™ with highest frequency
as their administrative expectations. While ad-
ministrators state the expectation “being an ef-
fective and efficient administrator’” with lowest
frequency, teachers state, “being together with
experienced ones” with lowest frequency. When
the theme is academic expectations, administra-
tors expect ““learning about academic and sci-
entific works™ most frequently and “being able
to conduct and present scientific research in
management” least frequently. However, teach-
ers expect “learning about educational admin-
istration field”” most frequently and ““learning
the perspectives of administrators about edu-
cation” least frequently. Moreover, as a career
expectation, administrators state the expectation
“occupational carreer and possibility of pro-
mote” with highest frequency and ““being an
administrator in an urban school” with lowest
frequency. On the other hand, teachers state the
expectation ““it will be compulsory for the selec-
tion and appoinment of administrators™ with
highest frequency and “getting diploma by eas-
ier way”” with lowest frequency.

Administrators state that the expectations
numbered 1, 2, 4, 5, 6, 7, 10 and 11 under the
theme administrative expectations are satisfied,
while their expectations numbered 3, 8 and 9 are
not satisfied. Teachers express that all their ad-
ministrative expectations are satisfied. Follow-
ing sentences are some participants’ direct quo-
tations regarding the satisfaction of their admin-
istrative expectations.

“It was to learn the answer of how to do
better in what | do by satisfying professional
development. | saw that there are a lot of sub-
ject related to my professional development,
which I do not know. I am happy with the edu-
cation | received that | realized my professional
inadequacy and had a chance to fulfill it.”” A23

“It was to develop myself professionally and
to adopt more and faster to innovations. | be-
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lieve that | developed myself professionally and
I am able to adapt to innovations. The educa-
tion | received is the proof of this.” A34

““| was expecting to be more an effective and
efficient school principal by the knowledge |
received. | believe to reach this by the knowl-
edge | get, or at least | take a step forward.”
Al2

““l was expecting to be with the experienced
ones regarding school management and bene-
fit from their experiences. There were mainly
school manager friends in our class. I benefited
from their experiences such as what are the prob-
lems of practice in field of administration, how
the problems are solved... | believe that those
experiences will stand me in good stead in the
future.” A28

Administrators state that their expectations
with numbers 1, 2, 3, 4,5, 6, 8, 9 and 10 under the
theme academic expectations are fullfilled, while
some administrators state that their expectation
number 7 is not fullfilled. Teachers express that
all their academic expectations are satisfied. Fol-
lowing sentences are some participants’ direct
quotations regarding the fullfillment of their aca-
demic expectations.

“| wanted to learn how to conduct academ-
ic and scientific studies. After courses started,
lack of my knowledge about this subject was
fulfilled. 1 learned how those kinds of studies
are conducted in scientific research methods
course but it is really difficult. In past, we had
not realized most of the ethical issues.” A5

“l was expecting to learn scientifically dif-
ferent perspectives of education. It touched upon
many subjects of education. Especially, | devel-
oped a better perspective of educational ad-
ministration. Now, | can observe the events more
scientifically.” Al

“It was to become qualified to write a book
in education and supervision. We spent that
much effort. It is necessary to produce in due
time in return of all those efforts.” A2

“| wanted to carry my knowledge in educa-
tional administration to upper levels. I believed
that | carried my knowledge to upper levels by
means of the things | learned from my lecturers
in class, the books and articles | read.”” A32

“It was to learn the administrators’ perspec-
tives about education and their experiences. |
perceived their perspectives. However, | ob-
served that most of them had low levels of ideal-
ism and hope for the future of education.” A27
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Administrators and teachers state that their
expectations numbered 3 and 4 under the theme
career expectations are fullfilled, while adminis-
trators express that their expectations with num-
bers 1, 2,5and 6, and teachers express that their
expectations with numbered 1, 2 and 5 are not
fullfilled. Following sentences are some partici-
pants’ direct quotations regarding the fullfillment
of their career expectations.

““| was expecting to be one step forward than
my other colleagues; | started to feel it by the
education | received. At least | stopped to judge
people because of their opinions.” A19

“l was expecting to be an administrator in
an urban school. Even it is not now, | think my
diploma will be effective in future appoint-
ments.” A24

““l was expecting that it will be compulsory
for the selection and appoinment of adminis-
trators in the future. It is pleasing to see an in-
creasing importance of programs in the Minis-
try of National Education’s academic careers
and career steps.” A29

““| was expecting to get a master’s degree in
an easier way but | got tired a lot. | was not
expecting to get tired that much.” A30

Moreover, administrators and teachers state
that they were pleased with the dialouge of lec-
tures, but they had to read a lot in a short time
and they slogged, as the courses required so
much energy and work. Also, they express that
the courses should be more practical than theo-
retical and they should not continue till
midnight.

DISCUSSION

Today, there are some struggles related to
higher education programs. These struggles
range from the state of graduates, research sup-
ports for experts, industrial and governmental
politics, developing and sustaining research and
dissemination skills of students, and develop-
ing and sustaining guidance skills of instructors
to satisfying the balance between course load
and research (Evans 1997: 174). On the other
hand, countries have made some improvements
in higher education programs like Bologna Pro-
cess. The Bologna Process has been an impor-
tant opportunity for the reconstruction and in-
ternationalization of some countries’ higher ed-
ucation systems (Aypay 2015: 190). According-
ly, in order to improve the quality, recognition



EXPECTATIONS FROM MASTER’S PROGRAM

and visibility of higher education institutions at
the international level, some practices are fol-
lowed by countries (CoHE 2014).

For the quality of graduate education, some
improvements are necessary. For example, the
capacity of the university to deal effectively with
rapidly evolving specialization and differentia-
tion is an important point (Muller 2015). Many
universities open new graduate programs and
their numbers increase day by day (Oguz 2015:
65), which is a sign for development in higher
education. Moreover, it is crucial to determine
he students’ expectations from graduate pro-
grams and their ideas regarding the satisfaction
of those expectations in order to solve problems
and develop systems. Researches state that ac-
cording to the perspectives of academicians
working in the educational administration, su-
pervision, planning and economics field, educa-
tional administration field is a complicated struc-
ture and it is problematic in some aspects (Orucu
and Simsek 2011). Thus, current research reveals
that students have some unsatisfied expectations
and there are some problems about the applica-
tion of the program.

Findings related to the administrators and
teachers’ expectations are supported by some
other research findings. Nural and Bayraktar
(2007) indicate that the expectations of educa-
tional administration, supervision, planning and
economics program students are developing, in
terms of becoming a qualified administrator by
gaining knowledge of educational administration
and supervision, being successful by applying
the learnings in professional life, being an expert
teacher, learning scientific research methods and
applying it in education, being familiar with new
developments and adopting them, being pioneers
to recovery of the education system and bene-
fiting financially.

Demir (2007) studied with graduate (masters
and doctorate) students and concluded their ex-
pectations as financial expectations (better job
and economic welfare, increase in salary, job with
acareer), career expectations (being an academi-
cian, experting in field, being researcher, conti-
nous development, having a voice) and other
expectations (being competent in field, idealism,
as he/she likes, being compulsory). Carrier, aca-
demic development, researching, preparing
projects and presentations, following changes
and developments are classified as positive ex-
pectations of students, which were constructed
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during the program. On the other hand, partici-
pants stated some negative aspects of the pro-
gram such as the courses are follow-up of un-
dergraduate courses, they are imprecise and in-
adequate, lack in practice, it is difficult to be a
teacher and student at the same time, lecturers
are unprepared, lack of interest for innovations,
lecturers’ biases and so on.

In their study about the ideas of 4™ grade
undergraduate students of education faculty re-
lated to graduate programs, Canbulat and Cak-
mak (2007) found that undergraduate students’
expertization, self actualization, more detailed
research, increasing academic knowledge, aca-
demic career, prestige, gain a status, social sup-
port, and professional support from graduate
programs.

As it is seen, although there are some com-
mon and different points and findings between
the current study and other studies in the field,
the main difference of this study is that all the
participants are educators and they do not have
any economic expectations. Moreover, the cur-
rent study reveals that administrators expect to
be able to publish and present scientific papers
in the administration field. However, this expec-
tation of some of the administrators was not sat-
isfied. One of the reasons for this problem may
be the participants’ workload. They may not have
enough time to develop themselves in terms of
scientific research. On the other hand, when it is
considered that some of the courses of EASPE
master’s and doctorate programs are general
knowledge courses, some of them are education-
al sciences courses and some of them are special
field courses (Ustuner and Comert 2008: 510),
the research method course as one of them may
not be held effectively and this may be the rea-
son for unsatisfaction in related expectations.

Moreover, the findings of the research pub-
lished in editorship of Arthur Levin are very frus-
trating. In general, the research findings indicate
that educational administration programs are the
least powerful ones amongst all graduate pro-
grams in the research country (2005: 13). It can
be concluded that the educational administra-
tion field should be developed in order to pro-
vide more qualified education. Measuring the
qualification of academic programs and conduct-
ing researches accordingly become important
issues in many countries (ASA Membership Ini-
tiative 2011) and the current study’s findings are
important for analyzing and developing academ-
ic programs of the country.
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CONCLUSION

An effective and efficient education system
is the main component for development. Hence,
it is not possible to expect that countries, which
do not have enough human resources, both in
number and qualification can necessarily func-
tion as effective and efficient social systems and
compete with modern developed countries. It is
necessary for countries that want to compete
and win in modernization competition to become
more qualified and increase in number their hu-
man resources. Qualified human resources are
constructed by graduate programs. In this study,
the expectation of students from the master’s
program is a first step of graduate programs and
their ideas regarding the fulfillment of those ex-
pectations are determined in order to improve
the programs to develop more qualified human
resources.

The results indicate that the students of the
program have various expectations from the pro-
gram such as career development, reflecting
knowledge to the institution they work, gaining
experience in school administration, being to-
gether with experienced educators, discussing
the rules and regulations of education, being fa-
miliar with scientific and academic studies, learn-
ing different views of education, learning theo-
ries of educational administration, getting a mas-
ter’s degree in the short term, becoming advan-
taged with respect to other colleagues, and de-
veloping self-confidence. Those expectations are
categorized as organizational expectations and
individual expectations. While individual expec-
tations are classified as development and learn-
ing expectations and socio-cultural expectations,
organizational expectations are classified as ad-
ministrative expectations, academic expectations
and career expectations. Results show that ad-
ministrators and teachers both have common and
different expectations. The individual expecta-
tions of both administrators and teachers are
fulfilled, while some of their organizational ex-
pectations are not fulfilled.

RECOMMENDATIONS

Qualitatively and quantitatively enough,
powerful human resources can be constructed
by qualified education. In order to fulfill the ex-
pectations of the ones who start graduate pro-
grams, first of all their expectations should be
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determined and necessary precautions should
be taken to make the program more qualified. In
this research, the administrators’ and teachers’
expectations are determined as individual and
organizational expectations. It is found that while
participants’ individual expectations were ful-
filled, some of the organizational expectations
were not. Besides, it is thought to contribute to
the subsequent qualitative and quantitative re-
searchs in field by the thematization of educa-
tors’ expectations as individual and organization-
al, sub-thematization of them and organization
of expectations. Comparative research can be
designed on students of educational adminis-
tration, supervision, planning and economics
program from different universities. Also, stu-
dents of programs with thesis and without the-
sis can be compared regarding their expectations
and ideas. Moreover, it is necessary to make
master’s programs without thesis effective in
administrators’ appointment and rotation, carri-
er development (supervisor, department manag-
er, district director of national education) in or-
der to satisfy organizational needs of students.
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